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Abstract 
 
A growing body of research suggests that effective professional development (PD) can 
help teachers increase their knowledge, skills and understanding about teaching. 
Research evidence also indicates that good quality PD enhances teacher self-efficacy. 
However, there have been few studies that have investigated the relationship between 
teachers’ participation in PD and changes in perceived levels of their self-efficacy. This 
study aims to investigate the characteristics of good quality PD from the perspective of 
junior secondary English as a Foreign Language (EFL) teachers in Indonesia. It also 
aims to find out the relationship between teachers’ participation in PD and teacher study 
groups (TSGs) and changes in perceived levels of their self-efficacy. 
 
A mixed methods research with a convergent parallel design involving four phases was 
used in this study. In the first and fourth phases, the initial and follow-up questionnaires 
were completed by 104 teachers in three districts. The questionnaires consisted of 
closed questions and open-ended questions. In the second phase, three observations 
were carried out in each of the three TSGs in the three districts. This focused on how 
teachers conducted TSG meetings. In the third phase, semi-structured interviews were 
conducted with 18 EFL teachers from three districts.  
 
The findings from this study revealed that the participants’ perceptions of good quality 
PD seemed to be influenced by the Indonesian cultural context, educational system and 
policies, and teacher resources. The EFL teachers perceived good quality PD facilitates: 
increased teachers’ knowledge and teaching skills, encourages collaboration, and is 
based on teachers’ classroom practical needs. The study also revealed that there is a 
relationship between teachers’ participation in PD, and TSGs, and changes in perceived 
levels of their self-efficacy. Of the three aspects of instructional strategy, classroom 
management, and student engagement, the EFL teachers made the greatest change of 
their self-efficacy in instructional strategy. However, the participants also saw the 
importance of having a good understanding of classroom management and student 
engagement, in addition to instructional strategy.  
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The study suggests that good quality PD for junior secondary EFL teachers in Indonesia 
needs to give teachers time to talk and work collaboratively, and the content should be 
based on teachers’ classroom practical needs. The study also suggests the need to 
involve teachers in the process of planning, designing, and implementing PD in order to 
maximize its benefits. Therefore PD, such as TSGs in Indonesia, should be expanded 
and encouraged by the Indonesian government. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
    
 v 
 
Acknowledgements 
 
The completion of this dissertation marks, for me, the culmination of a long-time 
dream. I am grateful, first and foremost, to almighty Allah SWT for giving me the 
opportunity, capacity, and desire to engage in life-long learning at the highest levels. I 
pray that Allah SWT will give me the strength to continue to learn and grow for many 
more years to come. 
 
I am greatly indebted to the teachers who have shared their knowledge, values, opinions 
and experiences. This study would have not been completed without their generous 
contributions and assistance. Thank you very much and may Allah SWT grant them 
rewards. 
 
My greatest gratitude goes to my research supervisors, Dr. Alyson McGee and Dr. Peter 
Rawlins. I am grateful, not only for their professional insight, guidance and gentle 
encouragement throughout my doctoral work, but for their friendship. They have 
encouraged me and inspired me from the first day I met them, and I owe them a debt 
that I can never repay. I can only try to ‘pay it forward’, and hope that someday I can do 
for others what they have done for me.  
 
I would also like to acknowledge the warm welcome I received by many people at the 
Institute of Education. Special thanks to Roseanne, Julie, and Sue who have been very 
supportive and very kind to me. For all my fellow doctoral students, thank you so much 
for wonderful time we spent together. I would also like to thank my brothers and sisters 
from Indonesia, especially those in SALAM PALMI, for the friendship, laughter, 
encouragement and delicious food. May Allah SWT always bless our activities. 
 
I wish to thank to Dr. Syahrul Yasin Limpo, the governor of South Sulawesi province, 
for financial assistance through the Overseas Doctorate Scholarship Programme. The 
Scholarship Programme has enabled me to study at Massey University.  
To my late parents, Jarasing and Hj. Nurung, who taught me the importance and value 
of education. Specially to my mother, her encouragement, support, and unflagging faith 
at every step of my schooling nurtured my curiosity and helped me become a life-long 
 vi 
 
learner. I know without a doubt that raising me can't have been easy, but she taught me 
not just how to get by, but how to fly. No one is happier to see this dissertation 
completed than my super wonderful wife, Nurnaningsih. For too long, she has willingly 
surrendered family time and shouldered additional chores in order to ‘let me work on 
my dissertation’. Her pride in me and my doctorate is matched only by my pride in her 
and her accomplishments. It is equally certain that anything I have achieved or will 
achieve in my life is attributable directly to the support, encouragement, and love from 
her. She has been by my side through thick and thin and has been my partner in 
everything. This dissertation in particular could not and would not have been completed 
without her. To my dear children, Qaila Salsabilah and Ihsanul Fikri, I could not ask for 
more wonderful children - I have truly been blessed. Last but not least, I thank all my 
extended family members for their unconditional support, encouragement, prayers, and 
love. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 vii 
 
Table of Contents 
 
Dedication ......................................................................................................................... ii 
Abstract ............................................................................................................................ iii 
Acknowledgements ........................................................................................................... v 
List of Tables................................................................................................................... xii 
List of Figures ................................................................................................................ xiii 
Abbreviations ................................................................................................................. xiv 
Chapter One. Introduction  ................................................................................................ 1 
1.1 Background ........................................................................................................... 1 
1.2 Research Context ................................................................................................... 2 
1.2.1 Contextual information ……………………………………………………. 2 
1.2.2 The education system in Indonesia ………………………………………… 3 
1.2.3 English as a Foreign Language in Indonesia ………………………………. 5 
1.2.4 Professional development for teachers in Indonesian schools …………….. 7 
1.2.5 Collectivist nature of Indonesian culture ………………………………….. 8 
1.3 Local Context ........................................................................................................ 9 
1.4 Rationale and Significance of the Study ............................................................. 11 
1.5 Research Questions ............................................................................................. 13 
1.6 Structure of the thesis .......................................................................................... 14 
 Chapter Two. Literature Review  ................................................................................... 15 
2.1 Introduction ......................................................................................................... 15 
2.2 Self-Efficacy ........................................................................................................ 15 
2.2.1 Definitions of self-efficacy ………………………………………………. 16 
2.2.2 Self-Efficacy and other Conceptions of Self …………………………….. 17 
2.2.3 Sources of Self-Efficacy …………………………………………………. 19 
2.2.4 Teacher self-efficacy ……………………………………………………... 21 
2.2.5 Teaching and learning contexts of efficacious teachers …………………. 26 
2.2.6 Summary of self-efficacy ………………………………………………… 31 
2.3 Professional Development ................................................................................... 32 
2.3.1 Approaches to Professional Development ……………………………….. 33 
2.3.2 Key Features of Effective Professional Development …………………… 36 
 viii 
 
2.3.3 Professional Development and Teacher Self-Efficacy …………………… 39 
2.3.4 Professional Development for Teachers in Indonesia ……………………. 42 
2.4 Teacher Study Groups ......................................................................................... 46 
2.5 Chapter summary ................................................................................................ 51 
Chapter Three. Research Methodology and Design  ...................................................... 53 
3.1 Introduction ......................................................................................................... 53 
3.2 Research Paradigm .............................................................................................. 53 
3.3 Mixed Method Research ..................................................................................... 57 
3.3.1 Mixed Methods Design …………………………………………………… 58 
3.3.2 Justification of using mixed method research …………………………… 61 
3.4 Research Procedure ............................................................................................. 63 
3.5 Site Selection and Research Participants............................................................... 64 
3.5.1 Site selection ............................................................................................... 64 
3.5.2 Research participants ……………………………………………………... 65 
3.6 Data Gathering Tools .......................................................................................... 68 
3.6.1 Questionnaires.............................................................................................. 68 
3.6.2 TSG Observations......................................................................................... 72 
3.6.3 Semi-structured Interviews .......................................................................... 73 
3.7 Data Analysis ...................................................................................................... 76 
3.7.1 Quantitative data analysis ………………………………………………… 76 
3.7.2 Qualitative data analysis ………………………………………………….. 76 
3.8 Research Quality of the Study ........................................................................... 79 
3.9  Ethical Considerations .......................................................................................... 82 
3.9.1 Informed and voluntary consent ………………………………………….. 83 
3.9.2 Respect for privacy and confidentiality …………………………………... 83 
3.9.3 Avoidance of conflict of interest …………………………………………. 84 
3.9.4 Minimising the risk of harm ……………………………………………… 85 
3.10  Summary ............................................................................................................. 85 
Chapter Four. The Results from the Questionnaires ....................................................... 87 
4.1 Introduction ......................................................................................................... 87 
4.2 Part A: Demographic Results .............................................................................. 88 
4.3 Part B: Teacher Sense of Efficacy Scale (TSES) Questionnaires ....................... 90 
 ix 
 
4.3.1 Teacher Self-Efficacy …………………………………………………… 90 
4.3.2 Comparing Teacher Sense of Efficacy (TSE) Sub-scales …………………91 
4.3.3 Analysing the Individual Items of the TSES ………………………………93 
4.3.4 Differences on Efficacy Beliefs based on Participation Level in the TSGs..95 
4.3.5 TSE Sub-scales for the active group ……………………………………… 98 
4.3.6 TSE Sub-scales for the sometimes group ………………………………… 99 
4.3.7 TSE Sub-scales for the non-active group …………………………………101 
4.3.8 Differences in Efficacy Beliefs Based on Demographic aspects …………102 
4.3.9 Factorial ANOVA Analysis between Level of Participation in the TSGs   
and Teaching Experience …………………………………………………. 102 
4.3.10 Factorial ANOVA Analysis between Levels of Participation and Gender .. 104 
4.3.11 Factorial ANOVA Analysis between Levels of Participation in the TSGs 
and geographical areas ……………………………………………………106 
4.4 Part C: Participants’ Perception of Self-Efficacy, PD (TSGs), and the Effect      
of TSGs on Teachers’ Self-Efficacy ................................................................. 109 
4.4.1 Teachers’ perceptions of the importance of self-efficacy ………………. 110 
4.4.2 Teachers’ perceptions of professional development activities ………….. 114 
4.4.3 Perception of the relationship between participation in TSGs and teachers’ 
self-efficacy ….................................................................................…….. 134 
4.5 Summary of Section C results ........................................................................... 137 
Chapter Five. The Results from Observations and Interviews ..................................... 138 
5.1 Introduction ....................................................................................................... 138 
5.2 Description of the TSG Meetings Based on the Observations .......................... 139 
5.2.1 Type, time, topic and number of participants …………………………… 139 
5.2.2 Preparing and Organizing ……………………………………………….. 141 
5.2.3 Typical TSG meetings ……………………………………………………142 
5.3 Description of the Interview Processes and the Participants ............................. 145 
5.4 Teachers recognize the importance of self-efficacy on their teaching practice 148 
5.5 Characteristic of good quality professional development ................................. 151 
5.6 The challenge of the TSGs ................................................................................ 163 
5.7 Summary ........................................................................................................... 166 
 
 x 
 
Chapter Six. Discussion ................................................................................................ 167 
6.1 Introduction ....................................................................................................... 167 
6.2 Importance of self-efficacy ............................................................................... 169 
6.3 Changes in perceived self-efficacy from professional development ................ 171 
6.3.1 Changes on the TSES subscales ………………………………………… 171 
6.3.2 Changes in self-efficacy based on attendance in teacher study groups …. 174 
6.3.3 Changes in self-efficacy based on demographic aspects ………………... 175 
6.4 Perception of Effective Professional Development in the Indonesian Context 181 
6.4.1 Increased teachers’ knowledge and teaching skills ……………………... 181 
6.4.2 Encourages collaboration ……………………………………………….. 183 
6.4.3 PD content is based on teachers’ practical needs ……………………….. 187 
6.5 Chapter Summary .............................................................................................. 190 
Chapter Seven. Conclusion ........................................................................................... 192 
7.1 Introduction ....................................................................................................... 192 
7.2 Research Summary ............................................................................................ 192 
7.3 Research Contributions ..................................................................................... 194 
7.3.1 Knowledge of teacher self-efficacy …………………………………….. 194 
7.3.2 Knowledge of teacher professional development ………………………. 195 
7.3.3 Knowledge of the relationship between participation in PD and TSGs on 
teacher self-efficacy …………………………………………………….. 197 
7.4 Implications for practice and policy in Indonesia ............................................. 198 
7.5 Limitations of the Study .................................................................................... 199 
7.6 Suggestions for Future Research ....................................................................... 201 
7.7 Final thoughts .................................................................................................... 202 
REFERENCES.............................................................................................................. 204 
APPENDICES .............................................................................................................. 232 
Appendix A: MUHEC Approval ............................................................................... 233 
Appendix B: Request Letter to Education Department ............................................. 234 
Appendix C: Participants’ Information Sheet for the Questionnaires ....................... 238 
Appendix D: Information Sheet to the TSG Members.............................................. 244 
Appendix E: Consent Form for TSG Observations .................................................. 252 
Appendix F: Participant Consent Form for Interview ............................................... 252 
 xi 
 
Appendix G: Authority for the Release of Transcripts ............................................. 254 
Appendix H: Questionnaire ....................................................................................... 255 
Appendix I: Teacher Interview Protocol ................................................................... 262 
Appendix J: Observation Sheet ................................................................................. 264 
Appendix K: Summary of the Interview Process ...................................................... 266 
Appendix L: One-way ANOVA Results for the TSES Sub-scales ........................... 267 
Appendix M: One-way ANOVA Results Based on Attendance in TSGs ................ 268 
Appendix N: Factorial ANOVA Results between Level of Participation in the     
TSGs and Teaching experience ......................................................................... 269 
Appendix O: Factorial ANOVA Results between Level of Participation in the      
TSGs and Gender .............................................................................................. 271 
Appendix P: Factorial ANOVA Results between Level of Participation in the      
TSGs and Teaching Location ............................................................................ 273 
 
 
 
 
 
 
 
 
 
 
 
 
 
 xii 
 
List of Tables 
Table 4.1 Range of Teaching experience ……………………………………….… 80 
Table 4.2 Means and Standard Deviations for the Cohort ………….…………..… 82 
Table 4.3 Means and Standard Deviations of the Three Sub-Scales …...……........  82 
Table 4.4 Output from Post Hoc Tests for the Three Sub-scales ……………….… 83 
Table 4.5 Mean Scores for Individual Items ….………………………………..…. 85 
Table 4.6 Means and Standard Deviations of the Three Groups ………………..… 86 
Table 4.7 Output from Contrast Tests for the Three Groups …………………...… 88 
Table 4.8 Means and Standard Deviations of the Three Sub-Scales for  
 the Active Group ……………………………………………………..… 89 
Table 4.9 Output from Post Hoc Tests for the Three Sub-scales for 
 the Active Group …...………………………………….……………..… 89 
Table 4.10 Means and Standard Deviations of the Three Sub-Scales for  
 the Sometimes Group …...…………………………….……………...… 90 
Table 4.11 Output from Post Hoc Tests for the Three Sub-scales for 
 the Sometimes Group ………………...…………….………………...… 91 
Table 4.12 Means and Standard Deviations of the Three Sub-Scales for  
 the Non-active Group ………………………………………………...… 92 
Table 4.13 The Interaction between Level of Participation in the TSGs  
 and Gender …………………………………………………….……..… 93 
Table 4.14 The Interaction between Level of Participation in the TSGs  
 and teaching experience …………………………………...………...… 95 
Table 4.15 The Interaction between Level of Participation in the TSGs  
 and teaching areas …………………………………………………....… 97 
Table 4.16 Types of PD the Participants have participated in …..……………..…. 104 
Table 4.17 The quality of PD the Participants have participated in ………………. 105 
Table 4.18 The Impact of PD on aspects of instructional strategy, classroom  
 management, and student engagement ……………………………..…. 111 
Table 5.1 Distribution of the topics discussed in the TSGs ……………………... 129 
Table 5.2 Preparing and Organizing the TSG Meetings ………………………… 130 
Table 5.3 Participants of the semi-structured interviews ………………………... 135 
Table 5.4 Types of PD that the interviewees have participated in ………………. 136 
 xiii 
 
List of Figures 
 
Figure 1.1 Map of Indonesia ………………….…………………………………… 2 
Figure 1.2 Education System in Indonesia ……………………………..………….. 4 
Figure 1.3 Perceived relationship between ‘globalization’ and other concepts …… 7 
Figure 1.4 Map of Sulawesi Island ……………………………………………..… 10 
Figure 3.1 Four level for developing a research study …………………………… 51 
Figure 3.2 Visual Model for the convergent parallel design ……………………... 57 
Figure 3.3 Data collection procedure …...………………………………...……… 60 
Figure 4.1 95% confidence intervals for the sub-scales mean gain scores ….…… 84 
Figure 4.2 The Mean Total Scores of the Q1 and the Q2 ………………….…… 87 
Figure 4.3 Mean of the gain scores by the level of participation in the TSGs  
 and teaching experience on teachers’ self-efficacy …………………… 94 
Figure 4.4 Mean of the gain scores by the level of participation in the TSGs  
 and gender on teachers’ self-efficacy ………………...………….….… 96 
Figure 4.5 Mean of the gain scores by the level of participation in the TSGs  
 and teaching location on teachers’ self-efficacy ………..……….….… 98 
 
 
 
 
 
 
 
 
 
 xiv 
 
Abbreviations 
 
PD Professional Development 
PL Professional Learning 
TSGs Teacher Study Groups 
EFL English as a Foreign Language 
TSES Teacher Sense of Efficacy Scale 
The Q1 The Initial Questionnaires 
The Q2 The Follow-up Questionnaires 
VETs Very Experienced Teachers 
ETs Experienced Teachers 
NTs Novice Teachers 
MONE Ministry of National Education 
ANOVA Analysis of Variance 
 
